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CHAPTER I
INTRO DUCT I ON

Any one who teaches a child to read gives him the most
effective key for unlocking the world's storehouse of
lmowledge, hence endows him with a lifelong and priceless
possession.

In all teaching and supervision emphasis should

be placed upon what the pupils accomplish rather than upon
what the pupils accomplish rather than upon what the teacher is doing.

When a teacher accepts the foregoing statment

it should energize the mastery of a skillful teaching technique to replace inadequate and outworn procedures, which
reflect low attainment levels by pupils.
Reading is one of the four allied arts and has two
major social relations.

First, it is the chief means of

communication after learning to listen, speak, and write.
Second, it helps the thinking child to create an idea, make
a judgment, draw a conclusion, or solve a problem.
Reading is basic for the proper understanding and
interpretation of all subject matter, and it makes further
use of ideas.

The earlier in a child's learning experience,

it is exposed to proper word analysis, that is, its structure and phonetic implications, the quicker it grasps the
fundamentals of good reading.
1

2

Statement of Problem
It is generally known to most teachers and educators
that the ability to intelligently read is the weakest link
in present-day elementary and high school scholarship.
Because of this accepted knowledge, it suggests corrective
procedures to adjust this situation.

This study proposes

to attack the problem from the following viewpoints:
1.

Make surveys to determine weaknesses in reading
ability by use of Standardize Tests.

2.

Evaluate findings using the normal attainment as
a guide for determining causes of weaknesses.

3.

To suggest methods and techniques that may be
used in the process of developing independent
readers through word attack.

Scope
For the purpose of this study, the first six grades in
the Groveton Colored School, Groveton, Texas, were used as
a basis for investigation.

Special attention was given to

structural and phonetic analysis methods of word attack.
Definitions
Several words, phrases, and word groupings were used
in the discussion of this problem which are general in
nature and have specific implications regarding methods of
word attack.

For the purpose of this study the following

explanations are made:

3

1.

"Teaching techniques II may be defined as the tools
approach, and attitudes used by the instructor in'
getting the lesson over to the pupils.

2.

"Proce d ures II are the manners in which planning is
utilized in developing devices, incentives, and
objectives to reach certain definite goals.

3.

"Bas i c II may b e defined as the fundamentals for

determining the process upon and around which
objectives are formulated in a teaching program.

4.

"Learning process" involves the activities, experiences, and facilities used to promote instruction.
"structural analysis II has to do with nomenclature
of words, phrases , and sentence structure.

6.

"Phonetic analysis" has to do with sound as it
relates to letters, symbols, and inflection.
"Primary grades II for the purpose of this study
consists of the first and second grades.

8.

"Intermediate grades" for the purpose of this study
consist of the third, fourth, fifth, and sixth
grades .

Methods of Procedure

In order to ascertain basic information from which
deductions may be made in arriving at the solution of the
problem, various ways were utilized.

Personal consultations

with teachers outside Groveton, the reading of current professional teacher material, and a check list was used with
teachers of Groveton School to determine the following
items of information:
To what extent were certain activities used to develop
independence in reading?

4
1.

Syllabication

2.

Pronunciation

3.

Inflection

4.

Word identification

5.

Sentence structure

6.

Eye span

7-

Interpretation

8.

Reproduction

9•

Uses

10.

ot pi,efixes

and suffixes

Consonants and consonant blends

The foregoing phases were allocated according to grade
placement levels; this survey was carried out with the cooperation of the respective classroom teachers.

When the

investigation was completed, each teacher's opinion was
checked and copies provided for them.
Review of Literature
A study of supplementary literature respecting experiments on improved methods of teaching word attack through
phonetic and structural analysis in the development of
independent readers was made.

This effort was designed to

discover existent facts pertaining to approved practices so
as to compare them with information secured through personal experiences and that of other teacher-personnel investigated.

The objective was to ascertain possible methods
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that might be tried as remedies for the correction of those
improper teaching practices found in the Groveton Colored
School, for developing independent readers through word
attack.
Progress in learning to read intelligently should not
be expected to be too rapid.

A beginner learns through

symbols and guidance or the instructor.
Bond and Bond, after extensive studies, point out the
fact that effective word recognition depends, with many
other experiences considered, upon two vocabulary factors.
These factors are discussed briefly in the extracts below:
l.

The child must have at his command the meaning
of the word he is recognizing. He may, of
course, derive this meaning from the meaning
of enough other words of the passage to make
the meaning of the word in question clear.

2.

The child must have the ability to interpret
the printed symbol into that meaning and the
ability to become effective at retaining the
visual impression of that symbol.l

An independent reader is one Who is able to recognize

words independent of others.

The goal of the teacher

should be to develop in the child the ability to know the
meaning of the words on the printed page, and she should be
conversant with the methods of building a meaning vocabulary,
1. Guy L. Bond and Eva Bond, Teaching fJ.'he Child To Road,,
pp. 136-137.

6

and how these techniques are developed.

Th
e phrase meaning
background carried or includes the meaning or words. To
acquaint one with the background of understanding as it
pertains to individuals, it is further pointed out by Bond

and Bond in a series of examples in Which an inter-relationship is recognizable between the symbol and meaning,

the number of connotations a word has for the learner, and
the depth or vividness of understanding and appreciation.
Examples of these phases of word attack development may be
noted in the following:
Sally lives in a southern city. There 1s a
magnolia tree in the front yard of her home that
reaches up far beyond the Window or her room.
In the spring when the tree 1s in ru.J.l bloom her
room is scented With the fragrance or the r1ower.

Thia little girl easily recognized the word,
magnolia, from the context of the passage as being
the name or the tree and flower she likes so well.

...

Another child, with a more meager background or
under st anding, may be able, when he sees magnolia
in a passage, to get from the context that magnolia is the name of a tree. 2

The three phases of meaning which have an influence up-

on an individual's effectiveness as a recognizer of words
and as a reader, and have an influence upon the interpretations and inferences he makes while reading, are shown in

-

2. Ibid., P• 1J9.
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the illustrations below:
In an effort to f'urther understand the three
phases of meaning, it might be helpful to pause
and to pause and to observe the efforts of
three first-grade pupils who are learning to read
the word cat.

-

It is interesting to note that on hearing the
word cat each child will get a different picture.
One cEII'd' s cat might be a gray house-cat;
another's might be a yellow house-cat; while the
third might be a black-and-white gingham cat with
a red bos, tinkling bell, and button eyes. Any
of these various backgrounds would probably suffice for the mere recognition of the printed word.
In order to get a more generalized concept of the

word cat, the child will have to establish many
meaning "backgrounds. This process of learning the
word cat continues throughout the life of the individuar. Cat has many meanings. To the hunter or
n aturali sr,-"it means a family of animals including
the domesticated cat, tiger, lion; leopard, puma,
or lowly bobcat. :1'o the sailor, cat might give the
added meanings of a t-ype of sailboard and a strong
tackle used to hoist an anchor to the cathead of a
ship . To the sportsman, cat may in addition imply
a type of b aseball. To tnel:rl.storian, cat has an
added meaning--a whip made of rope or leatner.3
It can be seen from this incomplete list that even the
simplest words have many distinct meanings.

Part of the

development of word meanings is, therefore, an extension of
the various meanings that different words posses.
Word Recognition Techniques
To ]mow the meaning of a word does not necessarily

-

3. Ibid., pp. 138-139.
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imply that the chil d will at the beginning or later on recognize the word for which he or she knows the meaning.

To

get the thought of the writer from material at a speed
required to cover the subject matter normally, the child
should lmow the technique of word recognition.
Among the techniques that are most effective for associating the printed symbol with meaning and should be

taught, are the following:4
Meaning Attack
]A

Use of expectancy of words and concepts

2.

Use of context clues

Visual Attack
1.

Use of general characteristics of words

2.

Use of striking characteristics of words

3.

Use of small words within larger words

4.

Use of large lmown parts within words

5.

Use of careful visual study of the word

6.

Use of syllabication

Sound Att aok

4.

-

1.

Use of phonetic analysis

2.

Use of letter-by-letter sounding

Ibid., PP•

145-146.
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Authorities on teaching children to read agree that
there is a difference in reading efficiency when considered
from the standpoint of word meaning, reading, and recognition vocabularies.
Russell thinks:
There is no value in having a child able to work
out, by phonetic or other analysis, the pronunciation
of a word which conveys no meaning to him. On the
other hand, a number of ideas with a particular
symbol, it is important that he develop ways of
"unlocking" this word s:v:;mbol which he has not met
before in written form.5
It is further indicated that children may use seven
different ways to recognize new or partly known words:
l.
2.

3.

4.

5.

6.

7.

6

The general pattern , or configuration, of the
word.
Special characteristics of the appearance of
the word.
Similarity to known words.
Recognition of familiar parts in longer words.
The use of picture clues.
The use of context clues.
Phonetic and structural analysis of the word.

The first four of these may be classed as perception
abilities, the next two as association abilities, and the
last as analytical ability.

In general the successful

reader in the elementary school is one who can combine

5.

David H. Russell, Children Learn to Read, p. 206.

-

6. Ibid., p. 206.
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several of these methods to discover the word he wants to
know.
There are certain reading readiness disqualifications
pointed out by Massey.7

She observed the following evi-

dences associated with each handicap:
1.

Low in general intelligence

2.

Poor memory

3.

Inability to follow directions

4.

Poor attention

5.

Poor visual per caption

6.

Poor auditory perception

7.

Poor general health

Cordts visions that the swing back to phonics has created new problems for classroom teachers.

During the

1920 1 s and 1930 1 s when phonics were , as she puts it, in the
doghouse, teachers had little reason for being interested in
the subject .

However, she emphasizes:

But now that phonics again are in good standing,
teachers are taking stock of themselves and methods
now in use in the schools. Obviously, the new
methods are not sounding methods for in some instances the emphasis has shifted so far to the opposite
extreme that the names, instead of sounds, of the letters are being taught. Some of the new methods combine a number of techniques for improving skills in

o.

Massey, "Reading Readiness Handicaps, 11
Grade Teacher, Vol. LXIX, March, 1952, p. 29.

7. Roberta
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word perception. Among these are the means for
remembering word forms; the development and
application of phonetic and structural analysis
skills; the lmowledge and use of appropriate
rules for determining vowel and consonant sounds, and
syllabifying words; and the use of context clues in
checking the identity of words by their meaning in
the sentence.ti
Cordts concludes the discussion by giving the following
examples of how phonetic and structural analysis skills are
developed:
1.

The teacher writes the word brook on the board
and has it pronounced. The children then give
words that rhyme with it, like, took, cook,
shook, etc. The teacher leads tliepupns--to
explain how by comparison with book they can
pronounce the word brook.
-

2.

Children form new words by methods of substitution. By changing the initial consonant in the
lmown word down, the children learn the words
town, goti' frown, clown, and drown. By changlng the
nal consonan!\;s of stick, the words
still, stiff, sting, and stitch are formed.
And by changing the vowel in pen the children
learn pin, pen, and pain.

3.

By means of structural analysis the pupils
examine the root word~, for example. Then
by applying understandfiigthat a root word is a
meaning unit, the pupil identifies jumped and
jumping_, etc.

The major task is that of outlining the characteristics of good reading techniques and the nature of good
methods of developing them.

Successful teaching or remedial

.

8. Anna D. Cordts, "How Well do you Teach Phonics? 11
Instructor, January, 1954, p. 51.

The
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work cannot be achieved unless the teacher knows in considerable detail the characteristics of good and poor performances.
It is shown in the above extract that the teacher must
know the kinds of devices pupils are likely to employ, the
merits and limitations of each of these, how they are
organized to work as a team, and how they should be reorganized to achieve increasingly higher levels of ability.
Successfu.J. remedial work is not to be sought in a single
rigid prescription to be applied, however, diligently, to
all pupils, but rather in an understanding of the competent techniques of component reading of the various ways
in which they may be developed, and the choice of materials
and methods most suited to individual pupils, in the light
of their various limitations and aptitudes.

In this study special attention is devoted to determining means of developing independent readers by use of the
word attack.

Gates states:

Gradually the pupil learns to work out the
recognition and pronunciation of words in simple
materials. He does this by using at the same time
the meanings of the passage and characteristics of
the unfamiliar word forms. At the initial independent reading period the pupil will be successfully only when the meaning is quite clear and the
familiar sounds appear infrequently. His power,
of course, increases gradually, with increasing
experience. In general, it is advisable to avoid
introducing texts that are too formidable or

13
pushing the process of independent word recognition
too hard. 9
Gates further connnents respecting structural analysis
and gives this admonition:
In a strange derivative or variant , the pupil
finds the familiar base word and the familiar
prefix or suffix, and blends the pronunciation
of the sound of that prefix or suffix to get the
pronunciation of the strange word. Likewise, in
a strange compound word , he finds the two main
familiar words and combines the pronunciations
of those two words to the pronunciation of the
strange word. For example, in the strange word
standinf, the pupil finds the form and thinks the
pronunc at ion of the familiar base word stands,
finds the form in the sound of the familiar suffix
itr>' and combines that familiar pronunciation and
tat familiar sound to get the pronunciation of
standing. In the strange compound word sometime,
he finds the familiar forms and thinks tne
I
familiar pronunciations to get the pronunciation
of sometime. The chief advantage of structural
analysis lies in the fact the pupil can break the
strange word into large rather than small phonetic
elements, thereby, permitting more rapid identification and learning to use larger and longer elements in his word analysis.lo

These studies , of course, show that structural analysis is not a successful technique if applied to a derivative or a variant in vmich the pronunciation or the form of
the base word is different from the pronunciation of the
form of that word when used alone, or if applied to a compound word in which the pronunciation of the form of that

9. Arthur I. Gates, The Improvement of Re ading, PP• 15-16.
10. ~ - , p. 16.

word is used alone.
Chambers makes this contribution:
Emphasis is given here to the warning that
instruction in structural analysis does not include
teaching the pupil to find any small word or words
that may be contained in a strange word. There is
no question but that such teaching is misleading
and misleading and useles s . Too often, the small
word or words found do not have the same pronuncia tion within the strange word that they have when
used alone.11
McKee in his disucssion of the princip les of instruction in independent word identification at the first grade
level explains:

In phonetic analysis, the pupil finds letters
and groups of letters, sometimes called phonograms
or phonetic elements within the form of the word,
and thinks or makes and blends the sounds of those
letters and groups of letters to help him get the
pronunciation of the word. This cormnonly taught
tool is particularly useful i .n attacking words that
are spelled phonetically, and is of considerable
help when applied to other words. \'hatever weakness
phonetic analysis may have is the result of (1) the
facts that each of several letters, such as a in
cake, can and chalk, and each of several pronouncegrc5ups of letters, such o.s ough in rough,
throu~, cou,h, and ~lou~, has more than one sound,
and ( the act tha eac of several sounds has
more than one spelling, a.s shown by the f'inal sound
1n oh, hello, toe , blow, and though, and (3) the
facrthat the sound used for a given group of letters
in a monosyllabic uord, such as ~ in ~ • is misleading in attacking polysyllobic words, such as
canoe, when the form of the group of letters is split

rn

11. M. Chambers, "A study of the Value of a Certain Tech-

nique in the Identification of strange Printed words,"
Master's Thesis, State College of Education, Greely,
Colorado, 1945.

1.5
between pronounceable syllabic units in the word.
In spite of faults, however, a knoWledge of phonetic
elements and principles is so basic to any person's
identification and recognition of practically all
printed words that phonetic analysis is part of an
adequate program in independent identification of
worda.12
Sight Vocabulary;

The sight vocabulary consists of words which a child
can recognize by sight; prior experiences where the child
has learned to recognize words as representing some object
or activity.

He early discovers that certain sounds repre-

sent certain words and that certain words represent certai.n
objects or activities.

It is at this point of his learning

period that words have meaning peculiar to something which
the word is not physically like it.
knows that

eat or dog.

~

For example, the child

or dog does not look alike or shaped like a

Re begins to reason where the word has meaning.

A guidance program for pupils in the primary grades is
imperative.

Their achievements in the learning process

depended upon how well they have been able to develop skills
and activities in the word recognition technique.
In the teaching or guidance program, the pupil should

be exposed to material which is meaningful.

Thus far, in

the learning procedure the child has been able to not only
see the relation between the word and the thought expressed
12. Paul McKee, The Teaching of Reading, P· 239.
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which we call context clue.
the picture clue.

Following the context clue is

The third aid to word recognition is

developed from the child's feeling for language rhythm.
The .fourth aid is the configuration clue.

This type helps

the child to better understand phonetic and structural
analysis which are necessary for subsequent reading activities.
Vocabulary Development
To become an independent reader, the pupil must past
through a series of experiences.

Educators differ in opin-

ion as how to secure the greatest progress during the basic
training period.

It is di.fficult to suggest a method step

by step to .follow in developing a child's independent reading ability.

Quoting from Betts , it is revealed:

Vocabulary development involves two highly
interrelated factors: Word recognition skills and
word meaning. Word recognition skills cannot be
developed success.fully in isolation from meaning.
A child may be blocked in his attempts to get the
intended meaning of a word because his word recognition skills are inadequate. Word recognition is
.facilitated to the degree that the meaning is
significant to the learner. The child I s speaking
vocabulary serves as the basis of his re ading
vocabulary. He cannot be expected to read words
he does not know how to use. Among other factors
in readiness for reading, speaking vocabulary
looms large.13

13. Emmitt A. Betts, Foundation of Reading Instruction,
p. 577 .
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It is shown in the foregoing explanation that there
are factors which contribute mor e than others at certain
levels of learning to read.

As pointed out in this extract

the following concepts are anticipated:
1.

2.

4.

The teacher should introduce word recognition
aids .
They should develop a sight vocabulary adequate
to insure some independence in reading.
The child ' s objective for analyzing words is
not only for pronunciation but also for determining meaning.
The teacher should introduce systematic means of
quickly analyzing a word and relating it to its
context.
Syll abication may be thought of as a method of
word analysis.

Reading is a very important vehicle of commonication.
When compared with other devices for transferring ideas
from one individual to another , it i s more far reaching than
others.

It affords an opportunity for meditation, for

study, and for reflection during the periods of securing

In

the thoughts of the writer from the printed page .

sp oken language, there is not such an advantage to peruse
closely and in detail the meaning intended to be transmitted.
Just as there are certain relationships between general development and language development in pre-school years,
so there are inter- relationships of general growth factors
and reading abilities furing the primary grades .

These

growth factors are described by Russell as follows :

18
1.

Physical growth and activities are an important
pa.rt of a child's development up to the age of
five or six. In the pre-school years the child
has learned a large number of general motor
skills and uses a wide variety of large muscle
activities. Gradually, from the age of six to
that of eight, the child begins to place less
emphasis on these activities for their own sake.

2.

Children of the primary grade group are essentially interested in the here and now. During
this period their interests broaden so that
eight-year-olds may be interested in people and
things removed from the immediate environment.
However, for these children experiences must be
real and related to past experiences if they a.re
to become part of the child's living.

3.

Primary children are realistic. They insist upon
telling the whole story with details. As they
grow older they gradually begin to see the importance of detail in the total concept.14

In the analysis of reading behavior, it was found that
the inter-relationships of physical and mental factors in a
teaching program are important both to the pupil and teacher.
The teacher unlike the pupil should have the lmowledge of
how each factor is to be developed to the extent that she
will be able to use this lmowledge in an instructional
scheme to the benefit of the child, while the child's problems are those of acquiring the skills.

Russell advances

these connn.ents:
Reading is a subtle complex act.

14.

David Russell, Children Learn to Read.

It involves,

PP •

57-58.
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more or less simultaneously, the following:

1.
2.

3.

4.

5.

6.

Sensation of light rays on the retina of the
eye reaching the brain,
Perception of separate words and phrases,
Functioning of the eye muscles With exact
controls,
Immediate memory for what just has been read,
Remote memories based on the reader's experiences,
Interest in the content read, and organization
of the materi~ so that finally it can be used
in some way.15

These various features operate more or less concurrently, but they can be analyzed into at least four successive stages:

sensation, perception, comprehension, and

utilization.
Sensation is unlearned.

The child does not learn to

see or hear, although he must later learn the meaning of
what he sees and hears.

Perception, like sensation, is

partly unlearned, but it is very susceptible to the influence of learning.
After primary pupils recognize at sight, they have
just begun to travel the long trek of becoming a good reader.

The eye movements determine speed , accuracy of content

and control.
Materials for a complete reading program are varied.
To properly teach reading, le ading authorities agree that
ready-prepared learning materials should be provided.

15.

-

Ibid., p .

74.

In
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connection with the materials, it is advisable also to plan
appropriate activities through or by which the best good
may be obtained.
Teacher-prepared materials have a relationship to the
child's needs at a particular time and to other events in
his daily life which no other materials can have .
Workbooks are good devices to use in teaching reading.
Several books have been written on this subject.

The val-

ues and wealmesses are pointed out by Hildreth.16
The values
1.

They develop desirable reading teclm.ique

2.

They present desirable subject matter

3.

They provide individualized instruction

4.

They give efficiency to classroom management

The weaknesses
1.

In theory, that underlie their use

2.

In their content

3.

In their use, and

4.

In mechanical make-up

To develop an independent reader by means of word
attack necessitates the using of many skills among which

16. Gertrude Hildreth, Learning the Three R's, P• 264.
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are the phonetic and structural analysis procedures.

In-

dependency in reading helps one to explore for further
information on assignments in related literature.
ly is this true in teaching the "Gifted Child.

Ex:pecial-

tt

Betts states:
Phonetic analysis is a teaching technique for
pronouncing words by sound units. By studying
relationship between letters or lettercombinations, and the sounds they represent,
the child acquires another aid toward recognition.17
He

further breaks down in detail procedure (attempts)

to simplify the attack of developing independent reaaers
through the use of the phonetic analysis method.

In his

discussion he points out:
Facility in the use of phonetic analysis as one
aid to word recognition will be promoted to the
degree that instruction is uncomplicated, direct,
and systematic. These three suggestions should
be headed by the teacher:
1.

Provide help in phonetic analysis at a time
when the learner has a problem to be solved
by that means. This means that word recognition needs will be identified during the
introductory, or silent reading of a selection; the unrecognized word is first noted
in context.

17. Emmett A. Betts, Foundation of Reading Instruction
pp. 580-656.
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2.

Organize the activities so that the pupils are
not coni'u.sed by differences between letters and
sound.

3.

Develop visual analysis skills in this sequence
in order to insure proper achievement for the
pupils .18

Comprehension carries understanding of a word or
phrase beyond recognition to the understanding of the meaning intended by the author.

It is usually described as

being largely a central process, or un activity of the
brain closely related to intelligence or mental maturity.
Utilization is the final phase of the reading act .

It

comes in making use of what one reads.
The following terms help to describe the total process
of eye movements in reading:19
1.

Number of fixations per line

2.

Number of regressions (backward movements) per
line

3.

Return sweep to next line

4.

Average length of fixations when words are seen

5.

Inter-fixation movement during which vision blurs

6.

Reading span

7.

Rhythmical movements

18. ~ - , p . 648.
19. McKee, op. cit., p. 104.

CHAPTER II
PRESENT DAY READING DEMANDS

Every yea:r seems to increase the reading demands made
upon school children and adults.

Successful living today

calls for a reading competence f a:r beyond that needed in
ea:rlier times.

Never before in the history of the world

have so many magazines, books, and newspapers been published.
If Gutenberg, who invented the printing pres s in the fifteenth century, could see a typical twentieth-century newsstand anywhere in the United states, he would, no doubt,
sta:re with incredulous amazement at the results of his
invention. 1
Whereas man once lea:rned almost completely by
means of actual experience, an estimated 80 per
cent of what modern man learns is taken by the
eye, and the majority of this by reading. In
spite of vigorous competition offered by radio,
television, and the motion picture, the function of reading is expanding. Since the turn
of the century, publications for the adult have
grown 170 per cent; increasingly, reading is necessa:ry to make a living. At a recent convention
of the National Council of Teachers of English,
it was brought out, for example, that a private
secreta:ry today does 500 per cent more reading
than one at the turn of the century. This figure
is indicative of increased reading demands in
other occupations.
As workaday people we have to read rapidly to
take the right street ca:r down town, to find a

1. F. Adams, L. Gray, and D. Reese, Teaching Children to
Read, pp. 36-37.
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needed telephone number, or to select our favorite
breakfast food from the grocer's shelf. Needless
to say, such reading requirements were nonexistent in the early days of our country's history. Today the ability to read well even helps
to protect our pocketbooks.
Society is responsible for the education of its citizens.

If one segment has advantages over others, the back-

wardness of the lesser informed will serve to hold back
progress or the more intelligent segment.

The founders of

the constitution of this nation and state had those things
in mind when these instruments of controlled were drafted
as guideposts for succeeding generations.

A social group

is necessarily made up of individuals of which it is composed.

A social group is more than and different from a

mere collection of individuals, since by co-operation the
group has strength and complexion greater than the more
ari tbmet1cal sum of the strength and ab111 ties of the individuals.
The elementary school and the high school are still
looked forward to as the basis upon Which the higher institutions of learning., which specialize in professional and
vocational courses., as the main pillar in all-round citizenship preparation.

Not only should a citizen be educated,

but he should be educated for something special.

Economic

efficiency is the usual outgrouth of a balanced school curriculum in the elementary and high schools.
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otto2 points out these essentials:
F.conomic Competence as a Producer Involves:
1.

Appreciation of good workmanship.

2.

The ability to evaluate different occupations. • ••

3.

Adequate preparation for occupation selected••.

F.oonomic Competence as a Consumer Involves:
1.

The ability to select consumer goods.

2.

P.n

3.

The ability to select and use medic al
services. • ••

. ..

understanding of how to care :for and use
consumer goods ••••

The s e and many more point to definite objectives for
students to strive for.
Change in ,;merican Society

The history of America is the history or its democratic
institutions.

The history of education in America is the

history of its material and spiritual p rogress.

Throughout

the life of this country the concept of government for the
people and by the people has prevailed.

This concept is

embodied in the national constitution and that of every
state in the m1ion.
The universal concept has been constant.

Re a.ding as a

2. Henry J. Otto, Principles of Elementary Education, pp .
114, 172.

The W. R. Banks Library
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social study begins to un1'old to the advanced elementary
student what his govermnent means to him.
The organization as well as the activities of a wellrun primary department are synonymous with the ideals of
American democracy.

Provisions are made from the very open-

ing of school to the time for dismissal for doing things
in the democratic manner.
Democracy
The democratic idea is one for all and all for one.
Its limitations are not confined to political party lines.
The spirit of democracy crosses party lines.
in .America only by the spirit of Christianity.

It is excelled
When the

children discuss the problems of the Indians relating to
food, clothing, and shelter , they may compare them with
other similar problems in their own conmrunity.

Under a

successful socialized procedure program, activity seems to
be the most important factor, not only, in the child's development, but also in the development of human life generally.
Science ability to read is an essential requirement for
the highest type of citizenship.

Americans must be serious-

ly concerned over illiteracy, for it is a menace to democracy which has not been vanquished.

furing the first World

War , there were over a million soldiers and sailors who
were unable to read or to write a letter home.

While

statistics on the reading ability of the armed forces in
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the second World War are not yet available, illiteracy has
not been eliminated.3
Many of these sailors and soldiers had attended the
elementary school ; probably some of them had mastered the
rudiments of reading, only to lose the ability through
l ack of use.

Too often our educational institution have

failed to establish a desire to read and a permanent interest in reading; undoubtedly they have often failed in teaching children how to read.

If reading is to function effec-

tively in life, it must become an integral part of life's
activities .

People must know how to use books, magazines,

and newspapers in solving business and personal problems ,
and in studying the issues of citizenship.
Citizenship
Books, magazines, and newspapers are as typical of the
American way of life as the automobile, the washing machine,
and the telephone.
Im.a.gine what life would be without reading.

No adver-

tisements, no letters from home, no notes to the milkman
from the busy housewife unable to deliver her order in
person.

Without reading, the mere mechanics of life would

be disrupted even for the person who insists that he never

Fay Adams , Educating America's Children, P• 285.
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reads.

While these inconveniences are unpleasant to con-

template the vital importance of reading becomes more
apparent when we consider its funtion in thinking and solving problems, in contributing to aesthetic appreciation and
providing an essential tool of citizenship.

In thinking

or solving problems, concise and corrent conclusions are
based upon exact information and data:

without reading

there is often little hope of arriving at solutions.4
Consider the case of the medical practitioner who
carries on his perennial fight against disease in the small
backwoods village, far from stimulating contacts with colleagues and clinics, medical journals and magazines to keep
him abreast with the amazing developments in a rapidly
changing field.
In a democracy where important decision of public

officials must pass the scrutinizing of public opinion,
reading becomes a tool of citizenship.

Public opinion is

based upon information and interpretation of facts:

Unless

all the facts are available and presented without bias there
can be no intelligent, discriminating decisions.
Within recent years the radio has become such an
important and popular means of reaching the voting public
that many have wondered if it might displace papers,

4.

-

Ibid. , p . 283.
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maga zines , and books as molders of sentiment.

In helping the thoughtful citi zen think through difficult problems and make intelligent decisions, reading
becomes a more effective tool of democracy than the radio .
This dramatic newcomer of the power age brings nru.sic, drams ,
information, and propaganda into our homes ; it supplements
the written word, but does not supplant it.

CHAPTER III

INTERPRETATION OF DATA

One of the present trends in developing independent
readers is by the use of phonetic and structural analysis .

In order to ascertain basic information from which deductions were made in arriving at the solution of the problem, the first six grades of the Groveton School, Groveton,
Texas were delegated by agreement of three teachers.

Each

had two grades in their respective classtoom.
The data were secured by presenting to each teacher in
the six grades a check list designed to find out to what
extent independent readers were being developed through
means of word-attack b ased on phonetic and structural
analysis.
Thirty items with four alternates each were submitted
to the three te achers in the first six grades of the Grovet on Colored School, Groveton, Texas.

For each positive

answer given, a score of one was allowed.

Each item was

designed to represent a phonetic skill practiced or a
structural skill practiced in developing independent readers through methods of word attack peculiar to phonetic and
structural analysis.
One group of items with alternates was treated under
separate table he adings.

A tabulation, introduction, and
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discussion accompanied each table.

In draf'ting a check list from which to determine the
activities which the teachers were practicing in their
efforts to improve and develop independent readers through
lmown and acepted processes of phonetic training, ten main
headings were selected.
nates were provided.

Under each main heading four alter-

These sub-heads were designed to be

answered either in the positive or negative with primary
and intermediate departments separately.
Table I below shows the distribution by school departments of the responses on the four sub-heads under the main
heading number one.
TABLE I
ITEMS WITH ALTERNATES WITH RESPECT TO PHONETIC TRAINING

Primary
Grade
Teacher

Activity With Respect to
Phonetic Training

Intermediate
Grade Teachers

Total

Affirmative and Negative
Res;eonses
Yes
No
Yes No
Yes
No
1. Followed a standard

system

practice

3. Used own system

4.

Made no attempt to
follow any system

Total

2
2

1
1

1

4

l

3
2

3

2

1

3

3

2

1

2. Followed a well-defined

4

7

5
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As shown i n previous tabulation , the primary teacher
was consistent in that she followed a standard system, used
her own, and made attempts to follow other systems .

It is

presumed that from her commitments that sub -head number 2
differed from number 3 in that one was standardized and the
othe~ procedures were improved.

The intermediate tea chers

show that they used the same practices under each sub-head.
Their responses were fifty - fifty for negative and affirmative answers .
Table II below gives the ini'ormation on how well these

teachers have t ried to secure and use devi ces for teaching
phonics .

Teaching devices are essential for effective in-

struction to beginners, as well as , throughout the interme-

di ate gr a des . 1
TABLE II
ITEMS WITH ALTERNATES 'WITH REGARDS TO DEVICES FOR TEACHING

PHONETIC ANALYSIS

Activity
Use of Teaching Devices

Primary Intermediate
Grade
Grade TeachTeacher ers
Al'firmatlve and Negative
Res,eonses
No
Yes
No
Yes

1 . Collected as large a
number as possible
2. Large number found to
be use:ful
3. Only a few of vlaue
4. Made no attempt to
find or keep record of
possible devices

1

Total

2

1 . Footnote:

p . 33.

1

2

1

2
2

1

2
2

6

Total

Yes No
2 1

2
1

1
2

3
2

8

4
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It is shown in the items of inquiry above that interest
in securing of teaching devices varied by te achers .

None,

however, sat idly by and did not try to make an attempt to
find or keep records of devices used.

The teachers in the

intermediate dep artment showed more interest in collecting
and finding teaching devices to assist in their teaching
problems than the first grade teacher.

They, too, apparent-

ly placed more emphasis on the v§lue of devices found as
evidenced by their appraisal of the devices collected and
evaluated for usefulness.
References may consist of either books or articles or
both.

The use of related literature varies with instructors.

By some teachers, books are used liberally as instructional

sources information while other te achers only use them
sparingly.
Table III on page 34 shows the interest which the
te achers displ ayed in using books and articles in making
preparations for their class instructions.
The primary teacher shows alertness for new methods
but only notes those which seem promising.

With the inter-

mediate teachers, each answered each question identically.

1. Footnote from previous page--p . 32, as foWillthowRs:
t t
William A. Brownell, "Current Practices II
espec
o
Phonetic Analysis in the Primary Grades, The Elementary
School Journal, November, 1941.
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TABLE IV
ITEMS WITH ALTERNATES
METHODS OF GIVING INSTRUCTION IN PHONETIC ANALYSIS
Activity
Give Instruction in Phonetic
Analysis

Primary

Intermediate

Grade
Teacher

Grade Teachers

Total

Affirmative and Negative
Responses
1. Give to class as a

Yes

whole

2.

3.

4.

No

Yes

1

2

Give to gi-oups or section
of the class needing
l
such instruction
Individual.ly as needed
1
1
Uot at all

1
2

4

6

Total

1

Ho

Yes No

3
1
1

2

2

1
1

3
2

10 2

head number 4 would cancel out the affirmative statements
in items numbers 1, 2, and 3.

However, on further consid-

eration it also may be observed that the instructor implied
that she did give instruction-reasoning from the standpoint
that her interpretation was that the question was designed
to see if she did give instruction in phonetic analysis .

In that event 1 t is seen that all four items were just11'1ed

in her affirmative response.

The relative ratio of affirma-

tive answers b y the intermediate department teachers to the
negative answers show conclusively that efforts three to
one were made to give instruotions to the pupils in both
the individual and group classes or sections.
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TABLE III
ITEMS WITH ALTERNATES
SO FAR AS THE LITERATURE ON READING (BOOKS AND ARTICLES)
IS CONCERNED
Primary
Grade
Teacher

Reading Literature on Developing Independent Readers

Intermediate
Grade Teachers

Total

Affirmative and Negative
ResE onses
?es
No
!es No
Yes No

1 . Alert for new methods of
teaching phonetic analysis
1
2. Note only those that seem
to be promising
1
3. Not interested in trying
methods which are suggested
4. Scarcely even notice the
report of such methods
1
Total

3

1

l

2

3

2

3

2

2

2

3

8

11

1

1

This may be a sign of co-operative efforts in planning or
one in reporting activity.

The overall picture shows that

more methods are received and studied than are used as
revealed in Table III above .

In response to the inquiry respecting methods of giving instruction, it was revealed that both i ndividual and
group methods were used.
Table I V on page

35 shows the reactions of teacher-

opinion regarding system of instruction utilized.
To the casual observer of this report , it may appear
on the surface , at first thought, that the answer to sub-
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With r&spect to scheduling time :for teaching phonetics,
Betta makes this statement:

"The :first step in a directed

reading activity is the development of a readines s ~or a
selection or grouping of selections . 112

This involves

pointing up background of experience, developing working
concepts, and stimulating interest.
Table

V

below gives a cross section of opinions

respecting this important activity.

TABLE

V

ITEMS WITH ALTEHlrATE S
WITH REGARD TO SCHEWLING TIME F01~ TEACHING PHONETICS

Primary
Activity
With Regard to Scheduling Time Grade
ror Teaching Phonetics
Teacher

InteI'I11ed1ate
Grade Teachera

Total

Atfirmative - liegative
Responses
1 . Set aside a period every
day apart from reading
such instruction
2. Occasionally have such
separate periods
3. Give the training incidentally in regular
reading period
4. Made no provision whatsoever for ~uch training

Total

2. Betts, op . cit., p . 638.

Yes

No
1

Yes

Yes No

2

.3

3

2

1

2

1

2

1

2

No

2

4

3

3

4

6

6
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Phonetic analysis is a teaching teclmique for pronouncing words by sound units.

By

studying relationship

between letters or letter combinations and sounds they represent, the child acquires another aid toward recognition.3
Gates says:
Phonetic training should have a place in a
modern reading program. It is one of the
several useful mean1 of developing independent
word recognition. It should not, alone, be
regarded as a sufficient means of developing
effective word recognition.4
As pointed out by Gates in the foregoing paragraph,
there are other training activities besides phonetics which
can be used to a good end in developing independent readers.
Several instructors in various reports showed that the
phonetic and the structural analysis methods were used in
developing independent readers through word-attack.

They,

too, sometimes go further, by using a combination of both
methods.
The following table gives an account of how tea chers
have used the structural analysis method or the combination
of it with phonetic methods.

Teachers were interviewed to

determine how often efforts were made in the use of "ear

). ~ · , p. 638.

4.

Gates, op. cit., pp. 291-292.
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TABLE VI
ITEMS WITH ALTERNATES
ONE FORM OF "EAR TRAINING" CONSISTS IN GIVING CHILDREN
SOUNDS AND HAVING THEM PUT THE SOUNDS TOGETHER TO
MAKE WORDS

Primary
Activity

Ear Training for Giving Sound

Intermediate
Grade Teachers
Total

Grade
Teacher

}.ffirmative - Negative
Responses
No
Yes
No Yes No
Yes
1. Regularly

i

1

2. Frequently

l

3. Occasionally

l

2
2

l

2

Total

2

4.

Never, or practically never

2

1

l

2

2

l

3
3
l

7

9

3

Table VI above gives an account of how te ' chers have

used the structural analysis method or the combination of
the phonetic and structural analysis methods.
11

The phrase

Ear Training" has implication of both the phonetic and

structural analytical approaches.

Although phonetics are

based primarily on sounds but in the meantime they are asso-

ciated with word symbols

or

the word make-up designated as

a structural analysis approach.

Gray comments:
The typical reading program of today
introduces at an early stage some form of
phonetic training which depends upon ability to single out and distinguish the
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several sounds in a word and to combine or
blend these sounds into total word sounds.5

The degree to which the repetition of activities are
made is not clearly defined except in the fourth sub-head.

It is shown, however, that all rour were answere d positively in the ration of three to one.
Another kind of "ear training" is to have some child
make the separate sounds and then have another child pronounce the whole word.

In this event the child le...rning to

pronounce for the first time 1s getting the advantage of

the experience of the child who is able to pronounce the
word fun.

Under crowded conditions and in keeping with

social training in the classroom this activity is utilized.
Below, Table VII shows how the respective teachers used
TABLE VII

ITEMS WITH ALTERNATES
ANOTHER KIND OF "EAR TRAINING" I S TO HAVE SOME CHILD MAKE
THE SEPARATE SOUNDS AND THEN HAVE SOME OTHER CHILD
PRONOUNCE THE WHOLE lvORD

Activity
Ear-Training Combination

Primary
Grade
Teacher

Intermediate
Grade Teachers
Total

Affirmative - Negative
Responses
Yes
No
!es i'fo
Yes
1. RegularJ.y
2. Frequently
3. Occasionally
~- Never, or practically never

ta!
s. William

s.

2

1
1

1
1

2

2

2
2
2

6

2

2

3
3

8

Word-Attack Skills, p. 23.
Gray , .:::De:=..:.V.::.8:::.l.::.0P6:,.i::;n~sg__~~-'-------

No

3

1

4
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this phase of training for developing independent readers.
By comparing answers to the foregoing sub-heads it is

revealed that none of the teachers used this ear training
method regularly, two used it frequently, and three used
it occasionally.

The intermediate tea chers were in agree-

ment to practices used for three alternates--numbers 2 , 3,
and

4.
A

continued study to determine how skills from a

structural analysis standpoint is being used by the teachers in the school survey reveals the use of activities with
respect to consonants.

There are certain rules to govern

the use of consonants in promoting a better understanding
in word attack.
Gray outlines this rule as follows:
If the first vowel letter in a word
is followed by two consonants, the first
syllable usually engs with the first of
the two consonants.
Table VIII on the next page shows the extent to which
these practices were utilized by the teachers.
It is shown in Table VIII that all teachers used the
separate consonant sounds procedure in teaching children
to read, but none confined their training to only one or
two-thirds proportion of students taught .

-

6. Ibid., p. 37.

The use of
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consonants, as a teaching device, as pointed out by authorities on reading constitutes one of the best ways to get the
children to recognize new words and to give them the proper
pronunciation.

TABLE VIII
ITEMS WITH ALTERNATES
WITH RESPECT TO THE SEPARATE CONSONANT SOUNDS
Activity
Recognizing Separate Consonant Sounds

Primary
Grade
Teacher

Intermediate
Grade Teachers

Total

Affirmative - Negative
Response
Yes
No
Yes
No
Yes Ko

1. Include all consonant
2.

sounds

Not

over two-thirds of

them

3. Not over one-third of them

4.

None of them

1

2

1
1

l

1

1

2

4

l
2

Total

1

1

2

3

2

4

l
2

3

6

6

Thus far, in records to structural analysis, Table

VIII has been presented and f1t11alyed for ear-training, separate consonants, and for consonant sounds .

Tb.ere are

f'u.rther devices which may be used as activity in developing
independent readers.
Table IX on the next presents the phase of teaching
reading with respect to consonant blends.

TABLE IX

ITEMS WITH ALTERNATES
WITH RESPECT TO CONSONANT BLENDS
Activity
Blending Consonant Sounds

1.

2.

J.

4.

Teach a great many
Teach common ones
Teach only a few of the
c ommonest vowel sounds
Te ach none of them

Total

Primary
Grade
Teacher

Intermediate
Grade Teachers

Total

Affirmative - Negative
Response
Yes lfo Yes No
Yes No
2
1
3
1

1
1

2

4

4

2

1

2

2

1

2

3

4

8

4

As shown in Table IX above , the primary teacher was
consistent in using the activity of teaching consonant
blends .

The intermediate grade teachers were divided equal-

l y on their activity practice s .

McKee? states , "In teaching

consonant blends , such as sk , am, sn , sp, st, fr, tr , in the
initial positions only, the particular elements to be
taught are those which appear most frequently in the reading
matter to be used by the pupils."
The teaching of the blending sound techniques in the
use of consonants and their relations as to sound with

7. McKee , op. cit., p . 239 .
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vowels requires a special effort by an efficient instructor
to properl y follow through.

New words are also recognized

by use of prefixes and suffixes .
Tabl e X below gives a cr oss section of how teachers
applied the principles of this phase of instruction.

TABLE X

I TEMS WITH ALTERNATES
WITH RESPECT TO PREFIXES AND SUFFIXES

Activity
Teach Children Prefi xes
and SUf fixes

Primary
Grade
Teacher

Intermediate
Grade Teachers

Total

Affirmative - Negative
Response
Yes
No
Yes No Yes No

1 . All of them possibl e
2. A large number
3. Just a few of the commonest
4. None of them

1
1

Total

2

1
1

2
2

2

2

3
1

1

2

3

2

2

4

6 6

4

I t is revealed from the tabulation above that the
primary teacher puts forth special efforts in teaching all
of the prefixes and suf'fixes known to her in developing

independent readers through structural word-attack.

In

dealing with derivatives formed by adding prefixes and suffixes , the child gets experience in the use of the consonants

and vowels.
By the time the child is ready to read fourth-grade

materials, he has acquired a number of word-recognition
skills to deal with different types of words.

Furthermore ,

he has developed considerable versatility in applying these
skills .

Monosyllabic words may be attacked by means of

phonetic analysis .

Many compound words may be identified

by recognizing the two monosyll ables of which they are composed.

;:;ome polysyllabic words may be identified by look-

ing for a known monosyllable and the prefix or suffix or
both.a
When to teach certain prefixes, suffixes , inflectional
endings, and roots should be based upon several considerations.

First , how frequently does the element occur in

words at a given reading level?

Second, will an understand-

ing of the element facilitate word recognition at higher
reading levels?

In other words , does the item continue to

present a problem in subsequent reading activities?
Diagnostics
To locate deficiencies of a pupil whose progress in
reading is apparently unsatisfactory, the teacher may wish
to use commercially prepared diagnostic tests .

Consequent-

ly, an equ ally profitable procedure is simply the teachers'

8. Betts, op. cit., p. 665.
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critical analysis of the child 1 s attempted reading of very
simple reading selections and of his use of teacher-made
inf'ormal tests as the teacher works with the child individually.

These methods of procedures may be used with any

group of slow readers since care should be used in selecting materials according to age and interest.
The following extracts identify and offer suggestions
relative t o the removal of the reading deficiencies found
most commonly among fi rst grade pupils are pointed out by
McKee:
1.

Inability to work out the pronunciation of a
strange word.

This deficiency may be caused by such factors
as the child I s lack of acquaintance with import.-nt
sound elements, and inability to blend the sou.uas
of different elements, a hit-or-miss rather than a
left-to-right attack on word forms, and dependence
upon only one tool such as phonetic analysis. First,
by working individually with the pupil, the teacher
nmst discover the point or points at which his skill
breaks down. Then instruction is simply the teaching
or re-teaching of the independent identification of
strange words. 9
2.

Failure to see likeness and differences in the
forms of words and in letters to the extent that
confusions are not eliminated.

9. McKee, op. cit., p. 269.
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The child who has this deficieney substitutes un-

like letters for one another. He substitutes for each
other words that are closely similar or letters that
are closely similar. He refuses on and no, went and
want, baek and book, t and f, b aiia d, p 7md~ In
aeaI'ingwfth thisaef1c1ency, the first step is to
discover the particular confusions made by the child.
Then the distinguishing or cue differences between
the confused forms should be pointed out clearly.

3.

Failure to hear differences in the sounds of
letters.

The use of informal testing in which the pupil
tells which letter sound i s different from others
in a given group is useful in discovering the
presence of this deficiency. Teaching the sound
of each letter, matching the sound of the lett er
with the form, and practice in distinguishing
between sounds, constitute the needed instruction.

4.

Making reversals.

As evidenced by their oral reading, some pupils
read bas d, d as b, pas q, n as u, u as n, on as
no, was as saw, saw as was, stop as pots, and rearrange the words within their group. Children who
reverse letters simply need to become better
acquainted with the forms of those letters . Those
who reverse the orde~ of letters in words need definite instruction in attacking words systematically
from left to right. Pupils who rearr ange words within a group need to slow down in their oral reading
and to leern to read for meaning , and should be given
training persistently in reading from left to right
along the line.10

-

Home
Today, the home and school share the responsibility of

-

10. Ibid., p. 270.
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guidance.

Therefore, the interest of the child can best

be served by co-operation between home and the school.

A

feeling of nmtua1 respect, consideration and understanding
of the respective problems

between home ~d school work,

to ultimate advantage of the child are to be desired.

In visiting the homes it was found that there is
mu.ch to be desired in the improvement of home for the progress of the first six grades in the Groveton School.
factors in the home life are highly important.

Such

They are

concerned with conditions and factors essential to the
proper conduct of pupils in school.
It was found that most homes have radios, but few provided children with magazines.

However, it seems that the

daily paper was not as popular in the homes of the youth
as it might have been.

It was a bit striking to find that

a very few parents took children with them on trips.
Through trips one is able to make wider contacts and enrich
his experiences.
child.

These experiences mean growth to the

A very few homes provided separate bedrooms for

boys and girls.

Another aspect that might be interesting

to note is that the parents do not concern themselves about
their children attending school regularly.
Casonll made a study on the "Influence of the Home
11. Maurine Mills Cason, 11The Influence of the Home Factors
on the Social Adjustment of the Child in School, 11
Master's Thesis, Greely Colorado: state College of
Educ ation, 1940, pp. 68-75.
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Factors on the Social Adjustment of the Child in School.

11

In her study of 600 children, Galveston, Texas , it was
revealed that the majority of the children who are well
adjusted, come from home s of the middle or upper comfort
levels .

A majority of the poorly adjusted and the problem

cases came from homes in the lower comfort and poverty
levels, the percentage of poverty increasing in direct proportion with poor adjustment.

A relation between education

of parents and social adjustment of the child is obvious.
The social adjustment of the child rises with the education
of parents.
Prevey12 in 1949 presented some congenetic points on
why children need parents.

She pointed to the case of the

child who is loved by her mother , but who must be separated
from her because the mother is unfit and unable financially
to care for her .

Even though the child was in a superior

welfare home, she sp ent most of her week- ends with her
mother and said that she would prefer living with her inspite of the fact that the welfare home is cleaner and more
attractive.

Prevey queries what the mother can give Mary

that which no Welfare home can give.

The answer is, "Love."

The author then discussed the areas in which parents
12. Ester E. Prevey, "Children Need Parents," Childhood
Education, Vol. (January, 1949 ) pp . 206-209.

49
nrust function:

First , boys and gi rls need parents who are

able to provide them with food, shelter , and clothing necessary for adequate physical health and growth:

(2) chil-

dren need parents who can give them security ; (3) children
need parents who give them affection and friendliness•,
(4) children need parents who take them into the famil y

circle, give them a place in that circle, and let them know
that they really belong ; (5) children need parents who can
help them grow sociall y ;

(6) children need parents who can

help them grow emotionally ; (7) children need parent who can
give them satisfactory attitudes toward life in general,

and who can help them build useful attitudes toward play.
Parents can help formulate atti tudes of understanding of
others and feelings of responsibility for conmnmity welfare.
The best insurance for the future which any young person
can carry is a family group he:..ded by parents of this kind .
Working with Parents
In many schools parents have rendered valuable assist -

ance as resource persons in providing educative experiences
for elementary school pupils.

Co- operative home- school

relationships have resulted in mutual benefits to teachers
and parents , a s well as to the pupils .

A recent publica-

tion of the United States Office of Education reports how
parents hel ped in enriching the school experiences of
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children as tollows: 13

A Father takes the class . While M. chatted
with his chl1a 1s teacher after a P. T. A. meeting,
he asked if the class would enjoy some colored
movies he had taken of a deep fishing trip off
the coast of Florida. A time was arranged and
Mr. M. brought his films , staying to give
explanations and richer meaning to the pictures .
The children valued the experience , and these
movies became a "community resource" to be filed
for future use . The film is also listed under
"available movies" in the file . The following year
another teacher and group found the same films
valuable and appropriate.
Parents help with transportation.

Much of the

work on social studies for the fifth grade is cen-

tered on a study of their state and city. Trips
are made by the children to many places of historic
interest. Parents assist on problems of transportation.
A father sends an invitation. A father sends a
message by his child offering their darkroom to
the eighth-grade photography club. The same family
donates month-old magazines to the school.
These friendly gestures from these parents can work
as well on the lower level of child experience.

It will

add interest and educational opportunities during these
habit-forming periods .

13. Marie Mehl, et al., Teaching in Elementary School
p.
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CHAPTER IV
SUMMARY AND CONCLUSIONS

This study, "Developing Independent Readers Through
Methods of Word Attack, 11 was cont'ined to the activities
used by the three teachers in the Elementary Department of
the Groveton Colored School, Groveton, Texas, for training
students to develop reading by using the phonetic and
structural analyses methods .
The data from which the study was made were secured
from the check lists submitted to and returned by the elementary teachers interviewed.

There were thirty items with

four alternates each on the check list.

Only ten of these

items and alternates were used for the study.

A copy of

the check list is in the appendix.
Appropriate tables were designed for each item and
four alternates on the check list.

In the analysis of

data, there was an introduction or presentation of tables;
the table itself and followed by a discussion of the findings revealed in the table.
as activities .
negative.

Each table listed the alternates

The alternates were checked affirmative or

These checks on each activity were tabulated

numerically in the total column on the right margin of the
table .

Only the high points revealed in the tabulation

were discussed.
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The study of developing independent readers has suggested seven different ways to recognize new or partly
known words.

These are the .following:

1.

The general pattern, or configuration, of the word.

2.

Special characteristics of the appearance

o:f

the

word.

J.

Similarity to known words.

4.
5.

Recognition of familiar parts in longer words.
The use of picture clues.

6.

The use of context clues.

7.

Phonetic and structural an~ysis or the word.

Conclusion
It is shown in the interpret at ions,. discussions, and
suuma.ry that various teachers approached the task or developing independent readers through word attack differently.
It was revealed also that uniformity of planning the
attack was lacking from an administrative standpoint .
It was further revealed that according to the approach
in the use of the phonetic and s tructural analyses methods
in the related literature that the teachers interviewed
should apply themselves more diligently to the accepted
procedures being practiced in the recommended cases cited
in the these studies.
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Because of the retrenchment for a number of years by
authorities in not r ecommending to the primary teachers
the use of phonetic methods of attack , a crop of noninterested phonetic admirers for the system was in charge
of the classroom instruction of thousands of pupils, who
passed through the elementary and high schools without being impress e d with the importance of using these analyses to

develop into independent readers.
The investigator concludes that poor readers entering
public life and colleee are due to the lack of training for
understanding how to extract the thought from the printed
page.

Phonetic and structural analyses do not require as

nru.ch memorization for recognizing and interpreting the
printed matter as other processes which were used in teach-

ing word attack.
Society has developed such new and dramatic methods of
communication as the radio and sound pictures , these tend
to supplement rather than supplant reading.

Not only is

reading important in solving everyday problems and in contributing to enjoyment , but it is an essential t ool of
citizenship in t hat i t supplies information which can be
checked and verified.
If reading is to .function effectivel y in our democracy
as an avenue to enriched understanding , it nru.st become an
integral part of the experience of every American citizen.
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RECOHMEUDATIONS

In view of the information secured through this study,
the writer is convinced that the foundation of all learning
ia predicated u ...,on the ability of an individual to read

well.

The various attacks studied also revealed a broader

field of activities from Yhich to choose to meet the individual situations to develop the child into an independent
reader.

Seeing the many opportunities of teachers in devel-

oping independent readers and the great responsibility for
developing finer citizens through improved reading habits,
the following recommendations are made:
1.

That each in-service teacher concern herself in
the training of her pupils to read independently.

2.

That each teacher subscribe for, read, study,

analyze and put into practice the approved methods
of training for independent reading through word
attack by using the phonetic and structural
analytical methods .

3.

That the human interest re.ther than the teacher I s
economic interest take precedence in the classroom and in the community.

4.

That training devices be made available for classroom instructions on bases of gr~de nnd age levels.

5. Thnt curriculum planning be centered around the
interest nnd advantage3 of the child.
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APPENDIX

Check List
For
Determining Phonetic and structural Skill Practices in
Developing Independent Readers Through Methods o:f
Wor d - At t ack in the First Through Sixth Grades
Groveton Colored School , Grovet on, Texas

Activity

I t ems with Alt ern at es
I.

II.

With respect to phoneti c
training , I. ..... . .
1. Follow a standard
system
2 . Use a compl ete system o:f my own
3 . Follow we l l - de:fined
practices which,
however , can hardly
be called a system
4. Make no attempt to
follow any system,
my- own or any one
else ' s
Total

Number of Teacher s
Repor ting
Primary Inter mediate Total
Yes No Yes
No
Yes No

---

With regards to devices
for teaching phonetic
analysis , I
1.

2.

Have collected as
l arge a number as
possible
Have a rather l arge
number which I have
:round useful
Have only a :few that
seem to be o:f value
Make no attempt to
find or keep a
r ecord of devices I
learn about
Total

--- ----

-----
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Check List
(Continued)
Activitt
Items wi h Alternates

III.

Number of Teachers Reporting
Primary Intermediate Total
Yes No
Yes
No Yes No

So far as the literature
on reading (books and
articles) is concerned
1. Always on the alert
for new methods of
teaching phonetic
analysis
2. Note only those that
seem to be promising
3. Not usually much
interested in trying
methods whl.ch are
suggested
4. Am scarcely likely
even to notice the
report of such
methods

---

Total

IV. Give instruction in
phonetic analysis
1.

2.

3.

4.

To the clas s as a
whole
To groups or sections of the class
which seem to need
such instruction
Individually as
needed
Not at all

---

------

Total
V. With regard to scheduling
time for teaching phonics
1. Set aside a period
every day apart from
reading, for such
instruction
2 . Occasionally have suchseparate periods
3. Give the training incidentally in the
regular reading period _

_

-------
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Cb.eek List
(Cont inued)

4.

ern ates
Make no provision what soever for such training
Total

VI. One form of "ear training"

consi sts in giving children sound and having them
put the sounds together to
make words
1 . Regularly
2. Frequentl y
3. Occasionally
4. Never, or practically
never
Total
VII . Another kind of "ear
training" is to have some
child make the sep arate
sounds and then have some
other child pronounce the
whole word

1 . Regularly
2 . Frequently
3. Occasionally
4. Never , or practically

--

never
Total

VIII . With respect to the sep arate consonant sounds ,
I teach children
1 . All of them
2 . Not over two- thirds of
them
3. Not over one- third of
them
4. None at all as such
Total

- --- - - --- - --
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Check List
(Continued)
Activity
Items with alternates
IV. With respect to consonant

blends (tr, bl, st, etc.)
Teach children
1 . A great many

2.

1Ql

common ones

4.

monest vowel sounds
None at all as such

3. Only a few of the comTotal
V. With respect to prefixes
and suffixes (con, in and
ed, tion, etc., Teach
children
1. All of them possible
2. A large number
3. Just a few of the commonest
4. Uone at all as such
Total

Number of Teachers Reporting
PrimYo Intermediate Total
o Yes
Uo
Yes ffo

